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Abstract 
Intercultural competence is considered to be a core element for the professional and social competence of a teacher. 
Intercultural competence comprises a system of lingua-cultural knowledge which is developed at the foreign language learning 
stage. The development of intercultural competence is fostered by such didactic methods as the lingua-conceptual approach to 
teaching of foreign language, working with authentic texts and films, corrective exercises which are targeted at eliminating 
possible communication failures. Communication classes are conducted in interactive form and involve role playing and training 
activities, wherein intercultural communication peculiarities are taken into consideration. 
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1. Introduction 
Professional competence means knowledge, skills, abilities and personal qualities, which are required by a 
specialist in order to solve professional problems. The professional competence of a teacher is a systemic 
phenomenon, which represents the combination of the pedagogical knowledge, experience, individual characteristics 
and qualities necessary to carry out effectively educational activities, specifically to organize the process of 
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pedagogical communication and personal development (McBer, 2000, Anderson, 2004, Darling-Hammond & 
Baratz-Snowden, 2005). 
Successful integration of the individual into the European educational space is directly related to the study of 
foreign languages. Gaining a pragmatic sense of orientation in a modern educational system means setting new goals 
for foreign language learning. Both the linguistic training parameters and their substantial sociocultural component 
are subject to change. At the forefront of foreign language learning come the development of intercultural 
competence and the ability to conduct intercultural dialogue (CEFR, 1986).  
The development of intercultural communicative competence is a key element for the professional development 
of specialists. This competence concept has turned into one of the leading pedagogical theories of our contemporary 
world (Byram, 1997). A system of education can be considered effective only when it educates an individual to be 
competent and able to perform adequately and behave appropriately in varying situations, applying knowledge in 
practice and assuming the responsibility for actions performed. A competent professional does not only possess the 
ability to meet professional standards, but strives to evolve as a personality.  
Intercultural competence is a person’s ability to free one’s potential in intercultural communication, to choose 
adequate behavioral patterns and achieve positive results in the dialogue of cultures (Olson & Kroeger, 2001).  
К. Knapp defines intercultural competence as the ability to understand representatives of other cultures as if they 
were representatives from one’s own culture (Knapp, 1987). Among basic skills, constituting intercultural 
competence, research has pinpointed the ability to decipher phenomena pertaining to a different lifestyle and 
hierarchy of values, the ability to understand and accept facts about a foreign culture, compare these facts with one´s 
personal cultural experience, comprehend them and initiate a dialogue therewith and, thus, enrich one´s personal 
picture of the world (Samovar, Porter & Stefani, 1998).   
Intercultural competence is becoming the key to effective cooperation in the professional pedagogical 
community. Future teachers must not only be able to live in a multicultural society, but also be able to solve 
effectively professional tasks in a multicultural society. The model of intercultural competence in the modern 
educational space presupposes that a teacher masters a number of special knowledge, skills, values, personality traits 
and modes of behavior. The basic requirements for intercultural competence are knowledge about other cultures and 
understanding of other people's behaviors and ways of thinking, skills of communication with representatives of 
other cultures, tolerance, empathy and interest in the communicative situation, psychosocial sensitivity, and a lack of 
bias and prejudice. Intercultural competence implies the knowledge of the principles and rules of intercultural 
communication, including the ability to understand and interact with different cultures while maintaining the own 
cultural identity. 
Intercultural competence is considered to be a core element for the professional and social competence of a 
teacher (Moosmüller, 1996, Corbett, 2003). In this regard, the rethinking of the content, forms and methods of 
training of future teachers of foreign languages are important. The article under discussion analyzes linguistic 
aspects of intercultural competence development among students with a Russian language teaching major at the 
University in Usti nad Labem, Czech Republic.  
2. Methods 
The Common European Framework of Reference for Languages (CEFR) defines core competencies for foreign 
language teaching, such as: 
x Communicative competence, which provides  speakers with the skills of spoken and written 
communication in any individual’s professional and social life; 
x Political and social competence directed toward the functioning and development of democratic 
institutions;  
x Intercultural competence, which ensures an awareness of living in a multicultural society and  effective 
communication with representatives of other cultures in order to prevent the outbreak of xenophobia, 
intolerance and a climate of dissent; 
x The competence needed for developing teachers’ abilities and their willingness to partake of lifelong 
learning, both in their professional and social life (CEFR, 1986). 
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Intercultural competence stands for the necessary basic knowledge used by a person in life activities and 
reflecting the perception of the system of values, norms and rules pertinent to the respective culture and language. 
Intercultural competence comprises a system of lingua-cultural knowledge which is developed at the foreign 
language learning stage. It comprises a system of cross-cultural views and individual norms of conduct which are 
developed on the grounds of cultural and language samples during the person’s upbringing, education and 
professional activity (Gudkov, 2003). 
Adaptation to a new multicultural context requires teacher knowledge of cultural peculiarities, habits, traditions, 
native speakers’ norms of conduct, and the ability to comprehend and adequately use this knowledge during 
communication. W. B. Gudykunst and Y.Y. Kim pinpoint the following abilities necessary for the development of 
intercultural competence: knowledge about society, intercultural knowledge, ability to assimilate new cultural 
information and become adapted to it, flexibility in new situations, and empathy towards communicants from foreign 
cultures (Gudykunst, 1993, Kim, 1993). 
Intercultural competence constitutes a basic criterion for working in an international group. Intercultural 
communication becomes possible due to the integrative foreign language communicative competence. The term 
“communicative competence” was coined by N. Chomsky in order to define a multi-component ability of efficient 
communication by means of the studied foreign language (Chomsky, 1965). While communicating, we use language 
as a tool for tackling certain challenges and performing various tasks. For these purposes we use communicative 
strategies and take into consideration discourse rules, as well as social, cultural and pragmatic aspects.  
One of the pedagogical tasks for foreign language teachers is to instill in students a tolerant attitude toward the 
target culture, to develop the students' objective assessment of the cultural phenomena of other people, the 
awakening of the students´ desire to learn more about the country of the target language, taking into account the 
cross-fertilization of cultures. Students of any foreign language, must, above all, understand the world of the people 
who speak it. Only in this case can we talk about the dialogue of cultures (Phipps & Gonzalez, 2004).  
Adequate language behavior in any professional setting requires students to study not only the systemic 
knowledge of a foreign language but also the knowledge of the related culture, traditions, and the national mentality 
of the given country (Holliday, Hyde & Kullman, 2004). The purpose of such study is to develop the skills and 
abilities necessary for overcoming challenges in everyday and professional communication with the representatives 
of a foreign culture, the Russian culture in particular.     
Lingua-cultural competence is developed by means of joint activities between the teacher and students, as well as 
during students’ individual activities. The teacher is required to teach students to decipher and pinpoint national and 
cultural semantics elements in the language signs of a foreign language in the light of values pertaining to one’s own 
national culture. Thus, the language turns into a cognitive process leverage. The purpose is to achieve the level of 
competence sufficient for an adequate and correct implementation of communication goals in the analysis of 
everyday communicative situations.  
The realities of another culture are reflected at all language levels, but mostly in lexis. Words with common 
denotata are perceived differently by representatives of various cultures because they tend to possess a broad, but 
rather varying system of associative connections and connotations. Thus, teaching lexis with national and cultural 
elements of meaning is vital for the development of learners’ intercultural competence (Stepanov 2007). The lingua-
conceptual approach is rather efficient in this respect as it is grounded in basic lingua-cultural concepts. 
In the studying process, the development of intercultural competence is based on the perception of basic cultural 
concepts such as verbalized signs of foreign culture represent core motives of a national language picture of the 
world (Underhill, 2012). Thus, the Russian conceptual sphere is characterized by such typical verbal concepts as 
душа (soul), труд (labor), сердце (heart), судьба (destiny), тоска (melancholy), широта (latitude) and others . Each 
nomination of such concepts embraces broad associative connections, represents primary and secondary lexical 
meanings and is a source for metaphors, symbols and phraseology (Stepanov 2007). The development of 
intercultural competence during the teaching of a foreign language is based on conceptual analysis. In order to 
analyze the meaning of a certain word-concept, it is necessary to determine the cognitive context forming the 
meaning of the respective word and to structure it, i.e. to shape the frame indicating the respective meaning. The 
purpose of conceptual analysis is to pinpoint the frame type corresponding to the Russian lexical unit and determine 
the influence of its elements, as compared with its corresponding concept in the learner’s native language. Thus, a 
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teacher of the Russian language is expected to develop the ability to analyze concepts pertaining to the Russian 
culture and compare these concepts with concepts from another culture, as well as to pinpoint the conceptually 
determined reasons for the usage of particular units in a text. As such, we implement a system of exercises based on 
the comparative principle and aimed towards the perception of Russian cultural concepts. Such exercises comprise 
methods of analysis and comparison, for instance: compare..., show the difference ..., highlight the main and 
secondary ..., exclude from the list of…, translate into Russian and comment on the use of….  
In order to develop among students a conscious usage of particular language structures, students are requested to 
search for mistakes and do corrective exercises. The whole system of exercises is aimed at eliminating possible 
communication failures related to intercultural discrepancies. 
When teaching a foreign language, it is advisable not to force students to learn by heart any specific vocabulary (a 
set of lexical units), but rather help them develop frames of studied notions, situations. etc., and pinpoint various 
correlations and cultural discrepancies between similar frames in both their native and the foreign language. In order 
to outline a certain grammatical phenomenon, both explanation and description exercises can be implemented, 
wherein the core principle of material actualization is based on expansion of cognitive setting, i.e. the localization of 
the respective grammatical phenomenon in numerous culturally and professionally oriented study cases. With more 
cases under consideration, the picture of the fragment of the world reflected in an individual’s consciousness, 
becomes richer and more vivid. 
Communicative skills of learners are always implemented in discourse, i.e. in a text relevant for the respective 
communicative situation. It is evident that lingua-cultural peculiarities of the studied language influence the 
discourse and conduct patterns in various communicative situations. The discourse is based on the text, thus, the 
development of lingua-cultural competence is provided by texts of different types and genres, representing and 
transmitting lingua-cultural information. Text exercises are aimed at developing the ability to create a 
communicative act with respect to social and cultural peculiarities. When choosing texts for practice, the teacher 
evaluates their lingua-cultural value, topicality, level of difficulty and correspondence to the respective teaching 
stage. Texts are to have specific meaning, reveal a specific communicative situation and contain culturological 
information. The text studied does not only provide meaning to key cultural concepts, but also creates particular 
cultural images in the student’s mind. Any text is rooted in culture by means of numerous connections and can be 
decoded only in terms of macro cultural context (Stepanov 2007).  
When working with language material, its cultural component should be focused, and linguistic tasks should be 
complemented with culture-tasks based on the speech and behavioral models of native speakers. One of the most 
effective means of acquiring intercultural competence are authentic films, which form a kind of reflection of national 
culture. Authentic films demonstrate holistic scenarios graphically representing the socio-cultural reality, context 
and situation of communication on verbal and nonverbal planes of expressions. 
The development of intercultural communication skills requires interactive studying. Classes involve role playing 
and training activities, wherein a tutor acts as a facilitator who coordinates the studying process and creates a good 
psychological atmosphere while role playing is being practiced. Communication classes are conducted in interactive 
form with students being at the center of the education process, and this process develops a model of communication 
with representatives of the other culture. Role playing and training, wherein intercultural communication 
peculiarities are taken into consideration, equip future professionals with knowledge for work in an international 
team of colleagues and successful mutual decision making in critical real-life situations. The purpose of such study 
is to develop the skills and abilities necessary for overcoming challenges in everyday and professional 
communication with the representatives of a foreign culture, the Russian culture in particular. 
It is necessary to consider differences between cultures, namely traditions related to eating, table manners, and 
guest invitations; function arrangements, national priorities and prejudices, greeting habits, rules of politeness and 
addressing standards. As an example, in Russian culture it is customary to address people by their name and 
patronymic. National identity also pertains to social relations, namely relations between the sexes, as well as 
relations with children and seniors.  Peculiarities of social hierarchy and methods for expressing emotions and 
evaluations via verbal and non-verbal communication means (for instance, mimics, gestures. etc.) are also to be 
considered.  
Knowledge of non-verbal communication is very important for adequate understanding leading to successful 
intercultural interaction. Within the development of the skills of intercultural competence we should include 
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gestures, and facial expressions, for example smiling. These elements of non-verbal behavior carry most of the 
information in any given exchange and are often the cause of misunderstanding in the communication process 
between different cultures. 
For example, in all European cultures, a smile is the manifestation of positive propensity, goodwill and non-
aggression toward the other party. In the Russian culture, a smile is primarily a natural reaction to some positive 
event, the expression of joy or love. It is not customary for Russians to smile at strangers on the street or in a store. If 
a man is smiling for no apparent reason, he may be perceived by others as not serious or strange. Not surprisingly, 
Russians, in whose culture it is not acceptable to smile for no reason, are often perceived by foreigners as gloomy 
and unfriendly people. In fact, the lack of smiling in Russians is just as neutral, as its presence in Americans.  
The communication between representatives of different cultures is based on grammatical skills, comprising the 
ability to establish contact, initiate, maintain and end a conversation, follow social norms and the speech etiquette of 
the alien culture´s representatives. Knowledge of national etiquette peculiarities and the speech patterns of everyday 
and business communication pertaining to a particular country, are important for the future professional activities of 
students, since the more one knows a foreign culture, the smaller the likelihood of communication failure. 
3. Results  
To assess the development of the intercultural competence of students with a Russian language teaching major at 
the J. E. Purkyne University in the Czech Republic, we use both direct and indirect control methods. The direct 
methods include the testing of students. We have developed special tests containing 50 questions, covering aspects 
such as language knowledge and styles of communication, intercultural communication skills, communicative 
motivation, attitudes toward certain cross-cultural phenomena, and the discussion of cultural differences. Indirect 
assessing methods include the teacher’s observation of the behavior of students in intercultural communication 
situations. The teacher initiates role-playing, discussion, and practice of communication situations related to cross-
cultural issues, and thereby evaluates the competence of the students. 
Following two semesters of teaching the Russian language with respect to developing intercultural competence, 
34 students participated in the final testing. According to the testing rules, the creative level was represented by 
students who could voice their opinion on the problem and the productive level by students who could express their 
thoughts based on the learning material. The reproductive level was represented by students who needed assistance 
to express their thoughts. At the beginning of the experiment, 11.5% of the students reached the creative level, 
28.8%   the productive level and 59.7% the reproductive level. At the end of the experiment, 17.8% of the students 
reached the creative level, 52.5% the productive level and 34.7% the reproductive level. 
Students participated in data analysis and in the discussion of scenarios for further action.  
We consider student participation in the process of the evaluation of their answers as an important part of the 
learning process. Analysis of the assessment of students´ intercultural competence development have shown a 
positive correlation with the passage of time during the process of learning. 
 
4. Conclusion 
Intercultural competence is in greater demand each day as it provides the foundation for professional mobility, 
equips future professionals to meet global standards and enhances their possibilities for professional self-fulfillment 
by means of communicativeness and tolerance. The development of intercultural competence is fostered by such 
didactic methods as the lingua-conceptual approach to teaching of foreign language, the formation of discourse 
frames which are necessary for professional and everyday communication, interactive studying, role playing and 
training. Well-selected authentic texts and authentic films with culturological information and a system of specific 
exercises help students to develop the ability to conduct successful communication and eliminate possible 
communication failures inflicted by cultural discrepancies. The purpose is to achieve the level of competence which 
is sufficient for an adequate and correct implementation of communication goals in the analyzed situations of 
everyday and business communication. 
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Intercultural competence can be effectively developed by means of specific intercultural interaction training 
programs, training participants in the development of intercultural competence skills, as well as by means of courses 
including lectures and practical classes on the psychology of intercultural differences.  
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